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CHAPTER I· 
In view of the many social, economic and geographic 
changes that are characteristic or· our present day life,. 
many co~unities may be surveying their curricula to see 
if it is adequate to meet these changes. A natural start-
ing place would be to view what other communities in the 
United States are doing. Knowledge of children's behavior 
has increased greatly in the past few decades. The knowledge 
of children's interests, emotional, social and physical 
g.l'owth would aid the curriculum builder to adjust the cur-
riculum to children's needs. A study of the evolution of the 
social studies curriculum and how changes have been brought 
about should provide a helpful background of information. 
THE-PROBLEM 
It is to answer these three questions that this . 
study has been undertaken: 
1. What does research tell us about the children 
for whom these curricula are made? 
2. What has been the history of social studies 
curricula in the United States? 
3. What is being done in social studies in kinder-
garten through grade three in representative communities 
throughout the United States? 
Boston University 
School of Education 
Library 
•· 
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PROCEDURE 
The reading for the research of'this thesis was done 
chiefly in three areas: material dealing with child develop-
ment, publications of individuals and societies specifically 
related to social studies, and books and publications that 
dealt with curriculum building. 
An examination was made of sixty primary grade social 
studies courses of study of school systems in the United 
States. Five sources were used to obtain these courses: 
twenty-four were found in the Resources Library of Boston 
University School of Education; three at the Resources Center 
of the Public Schools of Brookline, Massachusetts; fourteen 
in the files of D. o. Heath and Company, Boston; two at Ginn 
and Company; Boston; and seventeen from local, county and 
state boards. 
Twenty of the sixty courses were selected as a ,,repre-
sentative sampling of social studies curricula throughout the 
country. This selection was based on the following criteria 
stated by Burress in his dissertation on content in middle 
grade social studies: (1) recency of publication, (2) long 
range curriculum planning, (3) cooperative effort, (4) agree-
'ment with a widely accepted pattern of thought, and (5) repre-
sent.ation :f"rom the major sections of the United States.1 
Then the twenty selected guides were analyzed to 
:f"ind the general organizational design. A table was 
constructed showing the features most frequently found. 
3 
A survey was made of grade patterns within the 
organizational design. The various items included in these 
patterns were listed in a table, and the twenty courses were 
checked as to these items. 
The content. areas of the twenty courses were incorpo-
rated in this study to show the sequence of learning experi-
ences in each program. The typical sequence was determined 
and compared with the 11 common program" suggested by Burress2 
in 1951. 
The sixty courses were re-examined to find areas of 
content which differed from the typical content area. Eight 
were chosen as examples of unusual patterns and the deviations 
noted. 
Next the twenty selected guides were analyzed as to 
scope. Seven specifically stated the scope of their programs. 
1 Robert. N. Burress, "A· Desirable Social Studies Cur-
riculum For the Middle Grades," (unpublished Doetor•s disser-
tation, George Peabody College-For Teachers, Nashville, 1951), 
pp. 61-62 
2 Ibid., p. 66 
Two o~ the seven were included in this study as points or 
comparison ~or the remaining thirteen courses in which the 
scope was not derined. 
The last step in the procedure was a listing o~ 
current trends in primary grade social studies courses of 
studies as indicated by this investigation. 
4 
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CHAPTER II 
FINDINGS WHICH MAY BE HELFFUL IN P~NING 
I 
A SOCLAL STUDIES CURRICULUM 
Much of' the curriculunr planning that has taken 
place in the last few years has been influenced by an 
awakened interest in and knowledge of' children. Many 
of the changes have come about through trying to relate 
subject content to the needs and interests of childrene 
To plan a curriculum effectively one needs to know 
the characteristics of' the ages with which he is to deal 
in the areas o:r physical, social and intellectual develop-
ment as well as to view the research that has been done in 
the field of' children's interests. 
To assess the work that has already been done in 
curriculum development would be helpful to a planner of' a 
social studies programe One may also profit from the 
experiences o:f others working in the same field. 
'. 
• 
PRINCIPLES OF CHILD DEVELOPMENT 
Phys.ical growth. ·In the past few decades, an 
intense interest has flourished in the characteristics of' 
child growth. With great strides in medical research, 
knowledge ot children's physical being has grown apace. 
Studies of the growth of the pre-school child have 
led to these conclusions: 
1. One of these is that mass activity precedes 
specific behavior. 
2. Muscular development and oontrol goes from the 
large muscle activity to the accessory muselet from 
the handling of large units to the use of smaller ones, 
from more general activity to more specific. 
3. Growth is a continuous development. 1 
Jersild has noted that: 
6 
The period from six to twelve is conspicuously a. 
time when the ehild•s motor interests and abilities 
flo~r and flourish. Healthy children of this·age are 
on the go much of2 the time. They seem to possess almost boundless energy. 
Gertrude Hildreth has· found that: 
The child grows step by step, not by sudden strides. 
Progress takes place continuously; there is always a 
connection between what has gone before and what is to 
follow.' 
1 J. Murray Lee and Dorris May Lee, ~-Child ~ 
His Curriculum (New York: Appleton-Century-Crofts, Inc., 
Second Edition, 1950), p .. ·22 
2 Arthur T. Jersild et al., Child Development and 
the Curriculum (New York: Teachers College, ColUmbia 
University, 1946), p,. 103 
·· 3 Gertrude Hildreth, Child Growth Through Education (New York: The Bonald l'ress Company, 1948)t p. 52 
7 
Hildreth also stated~that: 
Aotion not abstract thinking, passivity, or ref'leo-
tion, is the growing child's predominant behavior traito 
Action serves -the requirements of the child's rapidly 
developing nervous and museula.r system~· through bodily 
activity the child gains control and poise in motor· skills. 
Furthermore, aetion brings the child into contact with 
his environment,· enabling him to peree:tve phenomena~ 
providing his mind with material to work on and think 
about. 
For the primary classroom·, L&e reported eertain 
accommodations should take place for this active developing 
youngster. 
Certain 1mp~iea:t1ons or muscular development and 
control should be noted. hel'e .. -· For young children all 
toys should be large with few small parts to be·manipu~ 
la.ted. Writing sh9uld be either on the blackboard or 
on paper with wide, spaced ·lines. In the prima.ri grades 
there should be plenty of free bodi'ly movement. 
Social development• As social studies is a part of' 
the broader program of. soci~l education, it f'Qllows that 
the soeial development of children would have· a· direct 
bearing on the understandings,. skills and knowledges that 
would be expected of childr~n in the primary grades. 
1 Gertrude H1ld~eth, Ohild·Growth Through Education 
(New York: The Ronald Pres~ Company, 1948), p. 56 
2 J. Murray Lee, and Dorris May Lee, The Ohild·and His 
Curriculum (New York; Appleton-Centur.y-Orofts Inc., Second 
Edition, 1950), p. 28 
8 
Some definitions of social studies throw greater weight 
to social relationships than the definition that we are 
using, such as, uThe social studies are concerned with 
people a.nd their interaction with their social and physical 
environment: they deal "11 tb. human relationships. '*1 Though 
the emphasis on social educationbe great or small, any 
curriculum programming should view children's social needs 
and status. 
Wesley said that uThe acquisition of social charac-
teristics is a gradualp~ocess.u2 According to Wesley 
some of the basie factors in soeial development are: 
uHealth, intelligence, socio-economic baokground~ growth, 
eontinuity, individual diff'erences, individual variability.u3 
1 John U. Michaelis, Social Studies for Children 
!!! A Democracy (Englewood Cliffs, New Jersey, :Prentice Hall 
Inc., 1956~ ~ p. -11 _ 
2 Edgar Bruce Wesley and Mary A. Adams, Teaching 
Social Studies in Elementa.rl Schools (Boston: D~ c. Heath 
and Company, 1.9~),- p. 70 
3 Ibid. • p. 77 
.. 
From the same author, we find that children have 
certain social needs. They were.given as: 
· .Affection, security, self assurance, similarity 
Cdesire to be like everyone else], individuality, 
participation, freedom1 praise, achievement, school status and friendship. . . 
Some of the social characteristics of children of 
primary grades have been noted as.being; 
At the age of s.ix the capacity for group action 
is still quite l.imited, although he can participate 
·in simple loosely orga~ized games.2 
The development of friendships among children has 
great social consequences, for it is a step to larger 
loyalties.3 · 
The tendency to form gangs and clubs, in which 
leaders play very4oonspicuous roles begins about the age of eight. . 
The acceptance of social standards and codes of 
fair play is an important development. Up to the age 
of eight, children seem to accept authority without a 
clear realization of the basic reasons for it.~ 
Boys and girls show some dif~erences in social 
characteristics. Boys cease crying at earlier ages 
and become more militantly aggressive than girls. 
Girls have more respect for school achieveme
6
nt and 
are more conscious of appearance than boys. 
1 Edgar Bruce Wesley and Mary A. Adams, Teaching 
Social Studies in Elementary Schools (Boston: D. C. Heath 
and Company, 1952), p. 85 
.
2 Ibid., p. 70 
3 Ibid., p. 72 
.4 Lee. cit. 
5 Ibid., p. 73 
6 Ibid., p. 77 
9 
10 
Other social eharaeterist.ios or children of the 
primary grades were said to be: 
Children in the :f'irst grades of school form small 
~ groups. There will be little 11 group spirit"· where the 
whole group ii involved. The leaders are leaders of 
small groups. . · 
Child growth normally takes place in a social 
setting. It is through contacts with other children 
and adults that the child learns about his world and 
is enabled to m~ture ·socially.2 
Intellectual growth. Michaelis has defined one of 
the goals of social studies for- the_ child to 11 Develop the 
·. ability to think critically and oreati vely and. use problem 
solving skills in situat1ons."3 Thus knowledge of a child's 
mental development in-kindergarten through grade three 
assumes recognized. importance'~ 
1 J. Murray Lee and. Dorris May Lee~ ~ Child and · 
His Curriculum (New York: Appleton-Century-C:rofts Inc., 
Second Edition, 1950), p. 50 · 
2 Gertrude Hildreth, Child Growth Through Education 
(New York; The Ronald Press Company, 1948) ; p. 56 
3 John u. Michaelis, . Social Studies :for Children in 
!:. D~moers.el (Englewood. Cliffs, New Jersey: Prentice Hall-
Inc., 1956 , p. 2 
Jersild has said that: 
A prominent feature of mental development from 
six to twelve years is the expression of the child's 
intellectual horizons. At six the child 1 s thoughts 
turn primarily.upon happen'ings in which he is per-
sanally involved. At six his mind dwells mainly upon 
the immediate or upon events·that are quite· recent, 
11 
oz; will occur in the near future. From six to twelve 
the child also makes huge strides in his ability to 
think in terms of the a.bstra.et·a.s against the conorete .. l 
Tests of memory show that; 
~ 
At five a ohild ean repeat more than twice as much 
meaningful material as the thirteen-year old ea.n repeat 
of material without meaning. An important point is that 
material must have meaning for that particular child.2 
Lee stated that: 
Voea.bula.ry development has more relationship to 
mel'ltal age than to c~ronologieal ae;e. However, by the 
time pupils reach the first grade the average ahi·ld will 
have a va.cabulary of approximately twenty:...five hundred 
words. He will speak in se,ntenees o·f a.n average of 
five words in length~ He.ltnows some of the letters and 
may be a.ble to read a fewwords.3 
1 Arthur T .. Jersild et a.l., Child Development and 
the Curriculum (New York; Teachers College, Columbia. 
University, 1946), p. 102 · 
a J. Murray Lee and Dorris·Ma.y Lee, The Child and 
His Curriculum (New York: Appleton-Century-Crofts Ine:-;-
Seeond Edition, 1950), p. :36 
3 ~-' pp. 55-56 
12 
Lee found t};lat: 
During the first six years the child acquires about 
twenty-five hundred words. In the next two years he 
adds twice that amount, about twenty-five hundred a year. 
During the next year he makes even greater progre!s, 
increasing his numbe~ of words by three thousand. 
Some implications for the school program may be: 
The length of time a child's attention can be held 
varies with the stage of mental development, interest 
and training. As the mental ability increases, this 
attention span usually also increases. Probably a 
young child's attention should not be kept on one thing 
more than ten minutes.2 
As a child grows in mental maturity he becomes able 
on his own to stay with a task for longer periods of 
time.3 
Learning takes place not only throughout the whole 
organism but throughout the whole life of the organism; 
that is, learning certainly begins as soon as the indi-
vidual is born and each stage of learning becomes assimi-
lated into each successive phase •. 
1 J. Murray Lee and Dorris May Lee, The Child and 
His Curriculum (New York: Appleton-Century-Crofts Inc., 
Second Edition, 1950), p. 56 
2 Ibid. , p. 44 · 
3 Arthur T. Jersild and Ruth J.-Tasch, Children's 
Interests and What They Suggest for Education (New York: 
Teachers College, Columbia University, 1949), p. 124 
4 William E. Young, Editor, The Social Studies in 
The Elementary School (W~shington, D.C.: The National 
Council For the Social Studies, Twelfth Yearbook, 1941), 
p. 5 
Learning as a cont.illllous process· also implies 
that the individual and the environment in which 
he finds himself are both a. part-of this learning.l 
Hildreth wrote that: 
Many expe~iments· conducted within the past twenty 
years have proved that learning with understanding is 
the only genuine form of learning. · 
The individual is readily· motivated to21earn what-ever he identifies as meaningful for him. 
In her study of the social studies concepts of' 
children Lacey found that: 
13 
Children in tbe prima.ry·gra.des possess· considerable 
information about their social world, but much of 1 t 
is entangled with misconceptions. 
Concepts which involve personal relationships seem 
much more difficult to teach than mere factual infor-
mation about objects.3 
1 Gertrude Hildreth, Child Growth Through Education 
(New York: The :Ronald Freas Company, 1948), p~ 32 
2 ~· cit. 
3 Joy Muchmore Lacey, Social Studies Concepts of 
Children. in the First Three Grades (New York: Contribution 
to Eduoa:t.i'On, No. 548, Tea.cb.e·rs College, Columbia University, 
1932) ,. P~ 70 
------ - -
14 
Children's interests. To accept the value of social 
studies as being a preparation tor citizenship, a look at 
children's interests may give a view on how the subject 
could be presented to coincide with what little research is 
known about children's interests. 
Jersild found that; 
The unfavorable attitude which children show toward 
the social studies as they are taught in the schools 
becomes more significant when considered in relation 
to other findings. In view of findings regarding the 
personal flavor·or child.ren•s wishes and interests, it 
is likely .that their reactions to the sooi~l studies 
might be different if these were·approaohed more by way 
of issued that touch upon children's own feelings and 
that have a bearing on emotional currents in their own lives.l · 
Hildreth stated that, uinterest is largely a matter 
ot identifying one's self with the problem. ••2 As children's 
interests have developed from the experiences that they 
have had, Hildreth said, 11The 'ready 1 individual has the 
requisite background to assimilate the new learning whether 
it is terms or skills, facts, or attitudes.n3 
1 Arthur T. Jersild and Ruth J. Tasch, Children's 
Interests and What They Suggest for Education (New York: 
Teachers Oollee;e, Columbia University, 1949); p. 28 
2 Gertrude Hildreth, Child G~oWth Through Education (New York: The Ronald Press Company, 1948), p. 43 · · 
3 Loc. ill· 
\ 
15 
Some findings which have beeri made relative to 
children 1s interests as revealed in their conversations are 
given below~ 
At the second grade level contributions dealing 
with play ·and recreation rank first in frequency. 
Children in the second grade devote the greater 
part of their remarks in general discussion periods 
to their own personal acts, but at the sixth grade 
level the greater part is given to a consideration 1 
of the activities of others or •current happenings•. 
Lee has recorded these observations about the five 
to eight year old: 
The child is broadening his horizon and accepts 
vicarious experiences to the degree to which he can 
relate it to his personal experience- He is interested 
in facts. He wants to do the things that grown ups oan. 
do and is deeply affected by attitudes and viewpoints of 
adults. It2is at this time tba.t he devel~ps the deepest prejudices. 
1 Harold V. Baker, 0hi·ldren's Contributions in 
Elementary School General Discussion (New York: ·.Teachers· 
College, Columbia University, 1942), p. 35 
2 J.. Murray Le~ . and Dorris May Lee, The . Child ~ ID:!. 
Curriculum (New·York: Appleton-Century-Crofts Inc., Second 
Edition, 1950), p. 35 
16 
The type of activities and assignments which children 
prefer may be indicative of the elementary child's interests. 
Gay1 found that third grade pupils prefe~red visiting over 
all the activities, drawing the least. Visiting, watching 
an activity, seeing a movie, all received decided popularity 
in the study .. 
Dawson's2 study of preferences for eonrersational 
~ . ' 
topics in children's free conversation periods showed that 
in grade three children talked most about; games and sports, 
personal experiences, pets and their tricks, trips, family 
and friends. 
Dawson also found that: 
Children tend to talk less and less about their 
family and friends as they go through grade school; 
on the other hand they talk more about school. .. 
Young children seemingly have more general interests, 
a tendency to concentrate on a few topies being apparent 
with the older pupils. Some interests such as family 
doings appear to wane as outsid$ interests, such as 
current events, begin to emerge.3 
1 Ella M. Gay, '1Preferenoes of Third Grade Pupils in 
Activities of the Social Studies," (unpublished Maste~'s 
tb.esis, Boston Universi-ty, Boston~ 1951), p. 35 
2 MildredA. Dawson, uChildren's Preferences for 
Conversational ~opics,n Elementary School Journal, 37:435, 
February, ~937. 
3 ~· cit. 
I 
In conclusion Baker stated$ 
Opinions differ as to the extent-to which the cur-
riculum should give attention to sub·jaot; · matter as 
such and to the needs and interests of ohildren.l 
THE SOOIAL STUDIES CURRICULUM 
17 
Definitions o:f' terms·used. In thls study the term 
curriculUm will mean all the functioning parts o:f' the social 
studies program and. not just those parts that are listed as 
Gontent or units of work. Social education is the broader 
term used for working in sroups and adjustment to others 
arciund. Social studies refers to definite knowledges and 
skills to be gained and used to interpret the surrounding 
world. 
To assess social studies programs, one must first 
be aware of the interpret·ations to be given to the terms 
used. 
Curriculum. Wesley has very Glearly pointed out 
! 
the difference between curriculum and course of study in 
the following: 
Ourri,culum should. not be confused with courses of 
study,_ textbooks, or lists of units. These three 
l Harold V. Baker, Children's Contributions in 
Elementarx·School General Discussion (New York: ~e~ers 
Ooilege, Columbia University, 1942) • p .. 115 
' I 
----
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forms are all part of the curriculum because they 
prescribe materials and activities which the school 
employs for the purpose of training children. The 
course of study lists much of the content and indi-
cates many activities, but it is only a part of the 
curriculum. Much of the functioning curriculum is 
contributed by teachers and pupils and it is not 
recorded in any textbook, syllabus, or course of 
study. Curriculum is the inclusive term and should 
not be used as a synonym for one ofits subdivisions.l 
Social studies. Before writing about social studies, 
each author has been aware of his own interpretation of the 
term but the reader may be confused by the little or no 
distinction between social studies and social education. 
As Preston says: 
It is clear that the social studies do not and can 
not deal with thewhole range of social education. 
While they may provide children with opportunities for 
working out' problems of· human relations, the social 
studies focus chiefly upon the systema-tic widening of 
the chilQ. 1 s knowledge and understanding of t~e world 
that lies beyond his own small peer society. 
1 Edgar Bruce Wesley and Mary A. Adams, Teaching Social 
Studies 1J;! Elementaa Schools (Boston: p. C. Heath and Company, 
1952)' p. 163 
Ralph C. Preston, "The Role of Social Studies in . 
Elementary Edueation,u .Th§. Fifty-S;idth Yearbook of the 
National Society for the Study of E uea.tion, Part IrfChicago: 
The University of Chicago Press, 1957), p. 4 
be: 
An acceptable definition of social studies might 
The social studies(histocy, geography', civics, 
economies) provide a. background for understanding 
man and his environment, the interacting forces of 
civilization, and their role in cultural progress, 
the meaning of demooraoy and human relations. The 
social studies lead children to appreciate what is 
culturally valuable from the past; to understand t~e 
facts, forces, and the relationships of social life, 
as they relate to civic and community attitudes and 
to problems of citizenship.l 
The functions of social studies could be closely 
allied to the functions of education. 
Education has three major functions: (1) to 
appraise the social heritage (2) to transmit selected 
_ portions of it to the oncoming generation and (3) to 
direct social2development so that the heritage will be increased. · 
19 
Evolution of the social studi§s curriculum. Social 
studies has been a r~latively new field of research. Many 
changes in philosophy and the world have affected the cur-
-· 
riculum. Certain trends have been noted in the social 
studies curricula that may have been an outgrowth of these 
changes. 
1 Gertrude Hildreth, Child G~owth Through Education 
(New York: The Ronald Press Company, 1948) , p. 139 
. 
2 Edgar Bruce Wesley a.nd- Mt;try A. Adams, Teaching Social 
Studies in Elementary Schools (Boston: D. C. Heath and 
Compa~, l952) , p. 164 
20 
The term usooia.l studiesu received its official 
sanction in 19~6. Prior to that time, history and geog-
raphy were the recognized subjects in that area. The 
Encyclopedia of Educational Researeh1 listed three periods 
of research in the social studies. From the 1890's to 
around 1916, the research period was characterized by 
emphasis on theories, statements of general and unrealistic 
objectives. From 1916 to 1933, there was a greater effort 
toward objectivity and a concern with techniques for the 
selection of the curriculum. The period since 19}3 has been 
characterized by an increasing emphasis upon the social. 
setting rather than individual objectives, testing outcomes 
'beyond information and the continued study of curriculum 
organization. 
Many changes have taken place since World War II 
that probably have had and will likely continue to have 
l Wilbur F. Murra, Edgar B. Wesley and Norah E. Zink, 
nHistory of Social Studies,u Encyclopedia of Educational. 
Research, (1941), p. 1131 
an influence on our curricula. Lee lists these develop-
mente as follows: 
Atomic ene~gy may provide enriched living or de-
struction. 
An international ,responsibility is being accepted. 
There is real participation in helping solve inter-
national problems. 
Provision for housing is most inadequate. 
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Contrasting idealogies have-created world tensions. 
Attempts are being made to solve world problems around 
the conference table, United Nations and U.N.E.s.c.o. 
Greatly accelerated by the war is the tendency of 
government to touch all phases of living. 
This bas resulted in inereaied decentralization of 
agencies, bureaus and budgets. 
Since 1945 there have been influences of a more 
specific nature on the social studies curriculum. They 
1 J. Murray Lee a:rla. Dorris May Lee, ~ Child and 
His Curriculum (New· York: Appleton-Century-Crofts, Second 
Edition, 1950), p. 6 
have been listed by Ellsworth and· Sand as-being: 
1. The impact of the.child growth and development 
movement. 
2. The increased use of a variety of resources. 
tfree and inexpensive material, audio-visual aids 
and use of community resources] 
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. 3. Emphases on citizenship, irit~rgroup and economi.c 
education.l . 
Wesley has described some central tendencies in the 
elementary school curriculum which would seem to be an out-
growth of the present world problems and changing philoso-
phies. 
The most pronounced trends spring from the new 
philosophy concerning children and how they learn. 
Elementary'schools are giving increased attention to 
conservation. Social studies classes are emphasizing 
world·organ;tzation. Teachers are almost unanimous in 
regarding2the social studiescurriculum as elastic and flexible. 
Revision of the curriculum. The very nature of a 
curriculum should be a living, vibrant expression of patterns 
of thought and desired outcomes. Only by constant revision 
1 Ruth Ellsworth and Ole Sand, "Improving the Social 
Studies Curriculum,n Twenty-Sixth Yearbook of the National 
Council for the Social Studies, (Washington: National Edu-
cation Association, 1955), pp. 17-22 
2 Edgar Bruce Wesley and Mary A. Adams, Teaching Social 
Studies in Elementary Schools (Boston: D. C. Heath and 
Company, 1952), pp. 34-38 
in terms of content and suitability to the learner can the 
curriculum remain a vital thing.· 
Wesley said that: 
The curriculum should be revised frequently and 
modified continually. If continual modifications are 
made and recorded, it is probable that noticeable dif-
ferences will appear within three or four years. The 
greatest value in curriculum making is probably the 
effect it has in quickening the teacher's interest in 
content, methods and child development.l 
In a report of nA Team Approach to Curriculum 
Development 11 in Da.d.e County, Miami , Florida, the :f'ollotring 
suggestions were given as a result of their experience: 
The method used in the revision of this course 
brought to light the following points: 
1. The principal is the key leader who is very 
influential in the success of the revision and imple-
mentation of a new courseo 
2. Teachers must be involved in the revision if a 
course is to be developed and accepted •. 
3. Oentral administrative support is necessary to 
provide security for those engaged in such a revision. 
4. Students and parents must be involved in the se-
lection of content if the course is to be functional. 
5. Research is necessary to determine the most de-
sirable content and teaching methods. 
1 Edgar Bruce Wesley and Mary A.. Adams, Teaching 
Social Studies in Elementarx Schools (Bostpn: D. C. Heath 
and Company, 1952), p. 165 
I 
-----
e· 
· 6. Consultant assistance from related subject area 
experts is valuable in determining the adequacy of the 
content.l 
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In a.n:y curriculum revision the question arises as to ·· 
the grade placement of content. 
The problem of determining what curriculum materials 
to assign to each s~hool grade has two aspects: the 
provision for orderly sequence of content elements and 
the assignment of content to given grade in terms of the 
level of the abilities, interests and achievement of 
pupils. The s.econd of these aspects has attracted nearly 
all of the very limited amount of research which has been 
undertaken in this area.2 . 
Whether the program achieves its purpose depends on1 
1. The nature and needs of the indi~idual cbi~dren~ 
2. The way children lear.n. 
3· The dynamic changes inherent in cultures. 
4. The necessity of continually insuring democratic 
meanings and convictions through the procedures employed.3 
Suggestions for formulative thinking in terms of cur-
riculum improvement were given as being: 
Curriculum improvement comes through answering ques-
tions in three fUndamental areas. First, what does the 
nature of our society imply for the development of its 
future citizens? Second, what should be the role of the 
school in this development? Third, what does our knowl-
1 Madalyn Brown and Jef':f West, 11A Team Approach to 
Curriculum Development,n Educational Administration and 
Supervision (44: March 1958}, p. 83 -
2 Wilbur F. MUrrat Edgar B. Wesl~y and Norah E. Zink, 
nsocial Studies, 11 Encyclopedia of' Educational Research (1941), 
p. 14 
. 3 William E. Young, Editor, ttThe Social Studies in The 
Elementary Schools," The National Council ru tbe.Social 
Studies; Twelfth Yearbook (Washington-, D.O.: 1941), p. 57 
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edge of the nature of the learner and of the learning 
process indicate for the most effective performance of 
this role~ The first two areas involve values. However, 
studies ov-er the past fifty years indicate that research 
has a part to play in deriving as well as invalidating 
these values .1 · · 
Guides to the selection of content for the social 
studies could be: 
The first requirement of a curriculum is that it 
lead to the realization of its objectives. The crit-
ical, the limiting factor is the immaturity and inex-
perience of children: therefore the materials must 
appeal to them and be within their grasp; otherwise 
the content is valueless to ~hem, no matter how funda-
mental it may be to society~ 
The organization of social studies content must have 
a framework •. Three general patterns of organization tor the 
elementary school have. been suggested: 
Three gen~ral patterns of organization for elementary 
school social studies are commonly found. They are: 
(a) separate subject curriculum (history, geography, 
civics taught as separate subjects, with or without 
correlation with other subjectsl 
(b) fusion of the social studies subjects toontent 
drawn from the various social studies subjects and 
1 "Research tor Ourrteulum. Improvement,,. As so cia tion. 
for Supervision and O~rriculum Development, 1957 Yearbook (Washington, D.O.: l20l Sixteenth St., N.W.), p. 14 
2 Edgar Bruce Wesley and Mary A. Ad~s, Teaching 
Social Studies in Elementary Schools (Boston: D. C. Heath 
and Company,. 1952), p. ·175. 
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organized ~to blocks of work that are usually focused 
on topics, geographic areas, chronological periods, or 
problemsl 
(c) integrative curriculum content drawn from any 
subject without regard to lines· between subjects or 
content fields and organized into blocks of work.l 
Especially in the primary grades, there is an almost 
nationwide acceptance of the widening horizons program. Th.e 
program helps the child's horizons develop from home to 
school, to neighborhood, to community and on to continuing 
widening horizons of experienc.e. 2 
1 Nelson B. Henry, Editor, ~ Fifty-Sixth Yearbook 
of the National Society !2£ the Study of Education, Part II, 
National-Society for the Study of Education, Social Studies 
for the Elementary School (Chicago, Ill.: The University of 
Chicago Press, 1957), p. 130 
2 Ibid., p. 141 
CHAPTER III 
ANALYSIS OF SELECTED COURSES OF STUDY 
This portion of the problem is concerned with the 
analysis of recent courses of study in primary grades 
social studies for the purpose of ascertaining trends in 
organization, content, sequence and scope. 
Materials and methods ~. Sixty courses of study 
were examined and twenty-five were selected to be used in 
this study. The following twenty were used in a detailed 
analysis: 
State Courses: Kansas, Missouri, Nebraska, 
New Mexico, Oregon, So~th Carolina, 
Texas and Washington. 
City and Town Courses: Baltimore, Maryland; 
Cincinnati~ Ohio; Denver, Colorado; 
Detroit, Michigan; Everett, Massa-
chusetts; Minneapolis, Minnesota; 
~orfolk, Virginia; Philadelphia, 
Pennsylvania; Providence, Rhode 
Island; Ridgewood, New Jersey; 
Winnetka, Illinois. 
County Course: Los Angeles County, California 
These five courses were used in part: 
Cherry Creek Schools, Colorado; 
Chicago, Illinois; Rochester, 
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New York; Springfield, Massachusetts; 
Sanf'o rd , Maine • 
Criteria for selection. The criteria set up by 
Burress in his study of middle grade social studies was 
used to select the twenty-five courses of study with the 
change of' date as indicated. 
1.. Were they constructed f'rom 1946-1950? Cl953-1958l 
2. Were they the result of' long range curriculum 
planning? 
3· Were they the result of' co-operative ef'forts o~ 
the part of those concerned with the education of chil-
dren? 
4.· Were they representative of a widely accepted · 
pattern of thought? · 
5. Were all the major regions of the United States 
represented in the selection?l 
Points to be covered. This study will (1) .analyze 
the twenty selected courses of study as to general organiza-
tion a.nd as to grade patterns; (2) select the typical cmntent 
sequence on the basis of the twenty areas of content; 
(3) point out unusual sequence patterns; (4) determine the 
1 Robert N. Burress, "A Desirable Social Studies 
Curriculum For the Middle Grades,n (unpublished Doctor•s 
dissertation, George Peabody College For Teachers, Nashville, 
1951) ' pp. 61-62 . ' 
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scope; and (5) suggest current trends in primary grade social 
study courses. 
Organization. In analyzing the twenty courses as to 
organization the following items were used: date (1953-1958), 
cooperative effort, statement of philosophy, child develop-
ment, o~erview and inclusion of kindergarten. 
Table I shows the organizational breakdown. One guide 
was published in 1953; two in 1954, four in 1955, two in 1956, 
seven in 1957., and tour in 1958. Nineteen indicate that the 
construction of the guides was a cooperative effort; twenty 
present a statement of philosophy; fourteen give consideration 
to child development; twenty state general objectives of 
social studies; fifteen contain an overview; and ten include 
kindergarten.· 
Analysis of grade patterns. The following items were 
used to analyze the grade patterns to find features common 
to· the grade-by-grade organization: objectives, understand-
ings, activities, skills, resources, evaluation, bibliography, 
unit teaching, and inclusion of sample units. 
Table"II reports the findings of the survey of grade 
patterns. Thirteen patterns contain a list of grade objec-
tives; twelve give major understandings to be developed as 
outcomes of the social studies experiences; twenty list sug-
e 
TABLE I 
ORGANIZATION OF SELECTED COURSES· OF STUDY 
Cooperative Statement o£ 
place Date Effort Philosophy 
Baltimore, Md.. 1955 X X 
Cincinnati, Ohio 1953 X X 
Denver, Colo. 1954 X X 
Detroit, Mioh. 1954 X 
Everett, Mass.. 1957 X X 
Kansas · 1958 X X 
Los Angeles County, C.aiif., 1955 X X 
Minneapolis, Minn., 1957 X X 
Missouri 1955 X X 
Nebraska 1958 X X 
New :Mexico 1955 X X 
Norfolk, Va. 1958 X X 
·oregon 1957 X X 
Philadelphia, Pa. 1956 X X 
Providence, R. I. 1957 X X 
Ridgewood, N. J. 1957 X X 
South Carolina 1956 X X 
Texas 1957 X · X 
Washington 19 57 X X 
Winnetka, Ill. 1958 X X 
Totals 19 20 
Child 
·Dev~lopment 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
14 
e 
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TABLE I (CONTINUED} 
ORGANIZATION OF SELECTED COURSES OF STUDY 
Place Objectives Overview 
Baltimore, Md. _ X X 
Cincinnati, Ohio X X 
Denver, Colo. X X 
Detroit, Mich.· X 
Everett, Maas. X 
Kansas X X 
Los Angeles County, Calif. X X 
Minneapolis, Minn. X X 
Missouri X X 
Nebraska X 
New Mexico X X 
Norf'olk, Va. X X 
Oregon X 
Philadelphia, Pa. X X 
providerice, R. I~ X X 
Ridgewood, N. J. X 
South Carolina X X· 
Texas X X 
Washington X X 
Winnetka, Ill., X X 
Totals 20 15 
Kindergarten 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
10 
--
\)! 
1-' 
. gested activities; twenty include available resources; 
thirteen emphasiz& social· study skills; sixteen present 
evaluation techniques; twelve provide a bibliography; 
twenty recommend: unit teaching; and fourteen include 
sample units. 
Analysis £! content areas. Outlines of areas of 
content of the twenty selected courses are presented on 
pages :35-60. These outlines were used to show (1) the 
sequence of social studies progr~s.in kindergarten 
through grade three; (2) the typical sequence; (:3). un-
usual. patterns of content; and (4) the scope. 
:32 
r 
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Place. 
Baltimore, Md. 
Cincinnati, Ohio 
. Denver, ·· Colo., 
Detroit, Mich., 
Everett, Mass. 
Kansas 
TABLE II 
GRADE PATTERNS OF SELECTED COURSES OF STUDY 
IN PRIMARY GRADE SOCIAL STUDIES · 
Objectives Understandings Activities 
X X X 
X X X 
X X X 
X X 
. X X 
X X X 
Los Angeles County, Calir. X X X 
Minneapolis, Minn. X X 
Missou:ri X 
Nebraska X X 
New Mexico X X 
Norrolk, Va. X X X 
Oregon X X X 
Philadelphia, Pa. X X X 
Providence, R. I. X X 
Ridgewood, N. J. X 
South Carolina X 
Texas X 
washington X X 
Winnetka, Ill. X X X 
Totals 13 12 20 
-
Skills 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
13 
""' 
""' 
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P~ace 
Baltimore, Md. 
Cincinnati, Ohio 
Denve·r; Colo. 
Detroit, Mich. 
Everett, Mass .. 
Kansas 
TABLE II · (CONTINUED) 
GRADE PATTERNS OF SELECTED COURSES OF STUDY 
IN PR1MARY GRADE SOCIAL STUDIES 
Resources Evaluati9n _Bibliography_ 
X X X 
X X X 
X X X 
X X 
X X 
X X 
Los Angeles County, Calif. X X 
Minneapolis, Minn. X X 
Missouri X X 
. Nebraska X X X· 
New Mexico X X X 
Norfolk, Va. X X X 
oregon. X X 
Philadelphia, Pae X X 
Providence, R. I.· X X X 
Ridgewood, N. J. X X 
South Carolina X X 
Texas X. X X 
Washington .x 
Winnetka, Ill. X X X 
Totals 20 16 12 
--· -------- ~----
• 
Unit Sample 
Teaching Unit 
X 
X X 
X X 
X 
X 
X X 
X X 
X X 
X X 
.X X 
X X 
X X 
X 
X X 
X X 
X X 
X 
X X 
X 
X X 
20 14 
\.).! 
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BALTIMORE., · MARYLAND 
.Living Together in ~ Home, School and Neighborhood 
Kdgn. -How Food is Bought For Home and Preserved 
·in the Home 
and How Clothing is Chosen and Oared For 
How Homes Meet the Needs of the Family 
Gr. 1 and Neighborhood . . . 
How Safety is Practiced in the School, at 
Home, at Play, and in Transportation 
How Health Measures are Practiced at Home 
and at School 
How Life is Simplified by Services .of 
Helpers and Modern Appliances 
How Leisure Time M$y be Spent Wisely 01 
Use of Television, Libraries, Playgrounds, 
Community Centers and Parks 
How Communication has Contributed to 
Effective Living 
How Transportation Facilities Meet the Needs 
of the Immediate Neighborhood 
Gr. 2 Living Together in the Community 
The School· Community 
Police, Fire, Sanitation Departments and 
Medical Facilities in th~ Community 
The Civic Responsibilities of Members of 
the Community 
Sources, Production and Distribution of 
Food, Clothing and Other Goods · 
Many Types of Shelter and Recreation 
Fa-cilities 
Precautions for Safety and ~owledge of 
the Health Resources 
Types of Transportation Between Communities 
Current Problems and Their Effect on 
Community Living 
A Rural Community 
Kinds of Homes and Schools 
e-. 
BALTIMORE, MARYLAND (CONTINUED) 
Sources and Distribution of Food and 
Clothing 
Facilities for Transportation, Communication, 
and Recreation 
Precautions for Safety and Health 
Interrelationships of the Community Services 
Gr. 3 Living in Maryland. As !], ~ ~ Developed 
The Indians 
Early Settlers 
Modern Baltimore 
Modern Maryland 
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CINCINNATI, OHIO 
Kdgn. Home and School Living 
A Play House 
School Helpers 
Lunch at School 
Neighborhood Friends 
Away We Go . 
Animal Babies· and Their Care 
Summer Fun 
Holidays and Festivals 
Community and School Enterprises 
Gr. 1 Home, School, and Immediate Community. 
Home and Family 
Living at School 
Neighborhood Helpers 
The Farm 
Things that Go on Land 
The Zoo 
Holidays and Festivals 
Community and All-Sehool Enterprises 
Vacation Activities 
Gr. 2 Community Living 
Community Helpers 
Our Food 
Air Travel 
. The Circus 
Holidays and Festivals 
Community and All-School Enterprises 
Vacation Activities 
Gr. 3 Expanding Community. Life and Adaption of Man's 
Mode Qi Life to Environmental Forces 
The Local Community as a Part of Cincinnati 
Where Our Food Comes From 
Clothing · 
Man • s Dwellings 
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CINCINNATI, OHIO (CONTINUED) 
Communication 
Boats and Harbors 
American Indians 
The Zoo 
Good Americans 
Holidays and Festivals 
Community and All School Enterprises 
Vacation Activities 
DENVER, OOLORADO 
Kdgn. Social Living ,!B the Kinderga.l'ten 
Gr. 1 Living in .QY!: School 
The Fam~l:v: 
Other Places 
Where We Have Been 
Where We Are Going 
Where Our Relations and Friends Live 
How We Get Places 
Living Out-of-Doors 
Pets 
Toys 
Gr. 2 . Our Oommur.tity 
Oammunications is Everyday Living 
The World Through Five Senses 
Water 
Gr. 3 Living in Denver 
Animals Near and Fa.r 
Learning. About Money 
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DETROIT, MICHIGAN 
Gr. 1 The Home and Family 
The Kinds of Homes We Have 
The Members of Your Family 
How Mother and Father Earn a Living; Provide 
For Our Needs 
How Each Member Helps to Make a Happy Home 
Good Manners in the Home 
Safety in the Home 
Fun at Home 
Indoor Games and Play Materials 
·outdoor Games 
Playing Safely Indoors and Out 
Other Home Pleasures 
~amily Excursions· 
Ent·ertaining in the House 
Celebrating Special.Days and Holidays 
Gr. 2 Our Community and ~ Helpers 
Getting Ae~uainted with Our Community 
Community Helpers Who Protect Us 
Community Helpers Who Bring Us Food -
Other Community Helpers 
Community Health 
Community Recreation 
Community Transportation and Communications 
Improving Our Community 
Gr. 3 The Fundamental Needs of Man 
Food 
Homes 
Clothing 
Detroit and Wayne County 
.Detroit Long Ago 
Detroit., Today: You . and Your City 
Detroi~ Today: Your City and You 
Wayne County 
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· EVEBETT, MASBAOHUSETTS . 
Kdgn.. Social Li vine;. 
Home and Family 
Hea.ltb 
Safety 
Weather 
Animals 
Community Workers 
Children of Diffe~e•t Landa and Times 
Pilgrims 
Indians 
Eskimos 
Dutah 
Gr. 1 Immediate Environment of the Child 
Home 
School 
Farm 
Holidays 
Gr. 2 Workers !B ~ Community 
People Who Protect Us 
PeG>ple Who· Supply Ba.sia Needs 
Workers Who Supply Us with Food 
Workers Who Protect Our Health 
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Gr. 3 Basic Needs of Man a.nd.How These Needs are Satisfied 
!s ~ Oommuiiit:v irCihiCilthe Child Lives-- (Comparison 
Between Today and Earlier Times - Early Settlers and 
Indians) 
Food 
Clothing 
Shelter 
Implements 
Minor Topics to be Ognsidered ~ Appropriate Times 
Holidays 
Famous Men of Early Times 
.' 
II 
... 
KANSAS STATE COURSE OF STUDY 
Kdgn. Getting Readx For Group Livins 
Gr. 1 Home, School and Neighborhood Activities 
Gr. 2 Neighborhood 
How Do People in Our Neighborhood Live Together1 
How Do Families Work Together To Make A Neighbor-
hood? 
How Are ·Our Neighborhood Needs Supplied? 
How Can We Make Our Neighborhood a Bett&r Place 
in Which to Live? 
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How Do Neighborhoods· Work Together in a Community? 
Roads in Our Neighborhood 
Gr. 3 
Current Happenings 
Community 
How and Why of the Present 
Of Not So Long Ago 
Of Long Ago . 
What Do Boys and Girls Need in Our Community1 
Now 
Not So Long Ago 
Long Time Ago 
How Do They Meet These Needs? 
For Food, Clothing, Shelter 
To Keep Well 
To Get an Education 
To Have Friends · 
To Enjoy Playing 
To See Beauty 
.. 
LOS ANGELES COUNTY, CALIFORNIA COURSE OF STUDY 
Kdgn. How We Live and Work Together 
How We Live Together at Home 
How We Live Tog·ether at School 
What Our Neighborhood is Like 
Workers Who Help Us at. Home, School and in 
the Neighborhood 
Gr. l How Home, School and Neighborhood Help Us Meet 
Our Needs 
How the School Helps Meet Our Needs 
How the F·a.mily Helps 
What Our Neighborhood is Like 
How Workers in our Neighborhood Help Us 
Meet Our Needs 
Gr. 2 How People Live and Work in ~ Neighborhood 
How People Live in our Neighborhood 
How People Provide For Their Needs for 
Food, Clothing, and Shelter 
How People Meet Their Health a~d Safety Needs 
Gr. 3 How People in Communities Depend Upon One Another 
How People Work Together to Provide Services 
What Our Community is Like · 
How Our Community is Related to Other Communities 
What Makes tor Good Living in Our Community , 
MINNEAPOLIS, MINNESOTA 
Kdgn. Living Together in the School and Home 
Living Together in the School 
Getting Acquainted With the Immediate 
Environment _ 
Members o~ the Group 
The Teacher · 
The Classroom 
Learning to K~ow Other Members of the School . 
Getting Acquain~ed With the Buildings and Grounds 
Learning the Ways o:f' Playing Together 
Contributing to the Welfare of the School 
Practicing Good Work Habits 
Following Patterns of Acceptable Social Behavior 
Following Rules of Safety and Health 
Getting Acquainted With Our Country 
Getting Acquainted With Distant Places 
Livin~ Together in the Home 
Appreciating the Home; Its Facilities; the 
Work Accomplished 
Appreciating the Family as a Unit; the Family 
Members and Friends 
Appreciating the Privileges Enjoyed 
Understanding the Responsibilities of Parents 
and Children 
Understanding the Need for Cooperation 
Gr. l Living Together in the· School and in the Immediate 
Neighborhood 
Living Together in the School 
The School, a Place for Work and P~ay 
Facilities of the School 
.Personnel; Their Role 
Children; Their Role 
Parents; Their Work 
MINNEAPOLIS, MINNESOTA (CONTINUED) 
Groups; Their Responsibilities. 
Ways in Which Children and School Personnel 
Cooperate to Make· a Good School 
~ DevelopXng Fundamental Skills, 
Knowledges and Attitudes 
By Developing Good Physical Health 
~ Providing For Safety 
By Developing Avocational·Interests 
Ways of Working and Playing in School 
Independently 
In Small Informal Groups 
In Formal Groups 
Learnings Related ~o Gaining an Appreciation 
of eu.r Country 
Learnings Related To Acquiring a Knowledge of 
Distant Places 
Living Together in the Immediate Neighborhood 
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The Neighborhood; Location, Environment, People 
The Family, a Unit in the Neighborhood 
Responsibilities as Members of the Family 
Responsibilities as Members of the Community 
Gr. 2 Living Together in the Expanding Neighborhood 
Ways of Working and Playing Together 
In the Family 
In the School 
In the Neighborhood 
The Neighborhood and the Larger Surrounding Area 
Location; Climate, Environment, People 
The Interdependence of the Home and the 
Neighborhood in Meeting the Needs of the Family 
Ties With Other Times 
Landmarks in Neighborhood 
Heroes of the Past 
Holidays 
MINNEAPOLIS, MINNESOTA (CONTINUED) 
Ties With Other Places 
In Minnesota 
In the United States 
In other Countries 
Gr. 3 Living in Our City 
Orientation to· Social Studies in Grade .2 
Personal and Social Development 
Ways of Working and Playing Together 
In the Home, School and Neighborhood 
Living in Our· City · 
Loaa;t.ion; It • s Implications for the 
Growth of Minneapolis 
Name 
Size; a Larger Community Y~de Up of 
Many Small Neighborhoods 
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Climate; Effect on Food, Clothing, Shelter,. 
Transportation, Recreation 
Environment; Natural and Social 
The People 
Now: our interdependence in Meeting 
Basic Needs 
Long Ago: Their Interdependence in 
Meeting Basic Needs (Indians~ 
Explorers, ·Early Settlers} 
Resources of the City: developed . ·by Man' s 
Industry and .Ability; Man's Independence 
in Their Use Long Ago; Man's Interdependence 
in Their Use Today 
Economic, Recreational and Cultural, 
Edueatio~l, Spiritual, Governmental 
- I 
MISSOURI STATE COURSE OF STUDY 
SOCIAL STUDIES -- SCIENCE 
Gr. 1 Home, School, and Neighborhood 
What Can We Learn About Our School? 
What People Help Us Work, Play and Grow? 
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What Things Help People, Animals and Plants Grow? 
What Conditions Help People Work? 
What Conditions Help People Play Healthfully 
and Safely? 
What Changes Do We Observe at Different Seasons? 
What Important_Days Do We Observe? 
Gr. 2 Our Community 
How Can We Help Others at School? 
What Places, Things and People in our Community 
are Important To Us? 
Where and How Do People-, Plants and Animals 
of' Our Community Live? 
What Conditions Help People Work? 
How Does Our Community Provide f'or Safety, 
Health and Recreation? 
What Changes Do We See a~ Different Seasons? 
Gr. 3 Neighboring Communities 
How Can We Help People Know About Our School? 
How Was Our Community Developed? 
Who Are the People of' Our Community Who Help Us 
Provide f'or Healthful, Safe- Living 
What workers and Materials Are Used in Providing 
Shelter and Clothing . 
What Does Our Community Get From or Send to 
Neighboring Communities? 
What Changes Do We Observe ·in Seasons? 
- What Important Days. Do We Observe? 
Kdgn. 
NEBRASKA STATE COURSE OF STUDY 
Living Together ·in School and at Home 
' -- --- -- ----
Work and Play in The Immediate Environment 
Day By Day Experiences Such as Farm Activities, 
Home Activities and Transportation 
Gr. 1 Living Together in School ~ at Home 
Work and Play in the Immediate Environment 
Facing Problems and Dealing With Them 
Safety 
Health 
Getting Along With Others 
Weather 
The Family at Work 
The Family at Play 
Pets 
Special Days 
Gr. 2 Living Together in the Neighborhood and the Community 
Understanding of~Community Helpers and the 
Service They Render 
Workers Who Provide Protection 
Workers ·Who Provide Communication 
Workers Who Provide Food 
Workers Who Provide Transportation 
Workers Who Provide Clothing and Houses 
Special Days 
NEBRASKA STATE COURSE OF STUDY (CONTINUED). · 
· Gr. 3 Living in the local Community 
Our Community 
Our Tow 
Our Country 
Workers Who 
Cultural 
Workers Who 
•. 
Provide Education, Recreation, 
and Religious Opportunities 
Provide Utilities 
Living in Other Communities in the United States 
Farm Community 
Ranch Community 
Dairy Farm Community 
Sugar Beet Community 
Wheat Growers Community 
A Sheepma.n's Community 
Frui.t :farmer• s Community 
Manufacturing Community 
A large City 
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e. 
NEW MEXICO STATE COURSE OF STUDY 
Gr •. l .!!Q!: !2. Live Most Ef'f'ectively at Home and School 
We Go to Sahool· ~ 
Home Acquaintanae 
Family 
Classroom 
Shelter 
Food 
. Clothing , 
. Holidays and Special Days 
Pets and Toys . 
Farm. Friends · 
Helping at Home 
Gr. 2 Our Home and Neighborhood 
Sensing One's Needs.for Community Helpers 
Helpers Who Provide She~ter for the Community 
Helpers Who Protect the Community · 
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Helpers Who Provide Food f'or the Community 
Helpers Who Provide Recreation for the Community 
Helpers Who Provide Transportation for the 
Community 
Helpers Who Provide Communication f'or the 
Community 
. 
Gr. 3 Our Home and Community 
Discovering Ways of' Meeting our Basia Needs 
The Story of Foods 
Clothing 
The·Story of Our Shelter 
The Story of Our Transportation 
Communication 
Zoo Animals 
Hobbies 
NORFOLK, ·viRGINIA 
Gr. 1. Home, School and Immediate Community 
Become Acquainted with School. Building 
and Personnel 
. / Establish and Maintain Friendly Relationship 
With Peers 
Homes are the Result of Many People Thinking, 
Planning and Working Together and Each Family 
Member Must Accept His Responsibility 
Needs and Habits of Household Pets and Sharing 
Responsibility For the Proper Care of Them 
Gr. 2 The Co~ty 
How People of Our Community Work to Render 
Services and Produce Goods 
Natural Surroundings and Man-Made Facilities 
. Affect L:i,fe in our Community 
Each Individual MUst Assume His Share of 
Responsibility For the Improvement of Group 
and Community Living 
Seasonal Changes Affect Our Community Living 
Special Holidays and Events Have Significance 
in Community Living 
Gr~ 3 The Natural Environment Affects ~ Basic Needs Qt 
Its People 
People in Norfolk are Dependent on other Areas 
for the Satisfaction of Needs 
Many Occupations in Norfolk Contribute to our 
Welfare 
Modern Means of. Transportation and Communication 
Influence the Growth and Development of Norfolk 
Natu.ral Envi~onment Influences the Recreation of 
Its Peeple 
The History and Culture of a People Are Appreciated 
and Made More Meaningful by Observance of 
. Holidays and Special Events 
Boston University 
School of Education 
Library· 
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OREGON STATE COURSE OF STUDY 
Gr. l Experiences .Q! School and Home Life- Living 
Together ~ Home and ~ School 
Getting Acquainted at School 
Workjng Together at School 
Workers in our School 
A Happy Home 
How Members of the Family Help One Another 
How the Family Has a Good Time· Together 
Gr. 2 The Components Qf a Good Community 
Our Neighborhood 
The School in our Neighborhood 
How Our Neighborhood.is Fed 
How Our Neighborhood Secures Clothing 
How Our Neighborhood is Housed 
How Our Neighborhood is Protected 
How the Health of the Neighborhood is Protected . 
How ·the Children in Our Neighborhood Play Together 
How the People in Our Neighborhood Live Together 
How the Workers in Our Neighborhood Help 
How to Make our Neighborhood a Good Place to Live 
How Neighborhoods Work Together in a Community 
Gr. 3 ~ Community- How Do People in ~ Community 
Live and Work Together For the Good of All? 
Your Community- How Did it Begin? 
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:PHILADELPHIA" :PENNSYLVANIA 
Kdgn. · Living At Home and In SehooJ. 
G:r. l. 
Exploring the Home and Sehool Environment 
Co-operative Living in Home and School 
Improving Living in the Home and Schoo.J. 
Gr. 2 Living in the Neighborhood 
Exploring Our Neighborhood 
The Interdependence of :People In Our 
Neighborhood 
Improving Ways of Living in Our Neighborhood 
Gr •. 3 Using the Wider Community To Meet Oyr Basic Needs 
Influence of N~tural Environment in 
Satisfying Basic Needs 
Interdependence of :People in Satisfying 
our Basic Needs 
Using or Changing the Environment to 
Improve the Ways We Satisfy Our Basic Needs 
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e. 
PROVIDENCE, RHODE ISLAND 
Gr .. 1 Living and Playing ~.Schooi and in the 
Neighborhood 
Gr. 2 Workers in Our Neighborhood 
Workers: 
Who Protect Us, Produce or Distribute 
· Things We Need 
Furnish Us with Transportation 
Help us Communicate 
Help Provide Us with Recreation 
Help us with Personal and Social Needs 
Gr. 3 How Communities of_ Today_Meet Basic Needs for 
Shelter 1 Food, Clothing and Communication 
How the Indians and The Early Settlers of 
Our Country Met these Needs 
Homes Here and ~und the World 
Foods From Near and Far 
Clothing Here and Around the World 
Travel Here and in Other Countries 
Modern Means of Communication 
Indians and Early Settlers 
54 
.e 
RIDGEWOOD, NEW JE:RS:E;Y 
Gr. l Living Together in School and Immediate 
Neighborhood 
Living Safely 
Living in Our School 
·Learning about Animals and Pets 
Learning about Sharing Through Giving 
Learning about Holidays and Special Occasions 
Caring for our Bodies 
Gr. 2 L1 ving Together With Community Helpers , With 
the Town of Ridgewood Providing Basis for 
This Study. 
Learning About Our Oommunity, Helpers, 
Our Need for Transportation 
Our Farm and Our Dependence on It. 
Different Kinds of Shelter 
Health and Safety 
Learning How Parents in ~dgewood Earn 
Their Living and Spend Their Leisure Time 
Holidays 
Gr. 3 Living Together: Ridgewood-Metropolitan Area 
Learning About Ridgewood 
Today and Yesterday 
Learning About Our Food and How it 
Was Developed · 
Learning About our Clothing and How the 
Materials are Made or Developed 
Learning About Travel Today 
and Yesterday· 
Learning About Communication of Today 
and Yesterday 
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SOUTH CAROLINA STATE COURSE OF STUDY 
Gr. 1 Living Together in Ho.me and School 
Gr. 2 Living Together in the Neighborhood and 
Community -- Community Helpers 
Gr. 3 Expanding Community Life -- Occupations and 
Community Services 
Note: 
The following areas are included under each of 
the above topics: 
Fa.mily Living 
Citizenship 
Production, Consumption, Conservation, and 
Distribution 
Communication and Transportation 
Recreation 
Moral, Spiritualt and Aesthetic Development 
and Expression. 
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TEXAS STATE COURSE OF STUDY 
Gr. 1. Family Relationships 
Work Done ~ Different Members of the Family 
The Home as a Center of Work and Play 
Getting Acquainted with School Campus 
Health and Safety at Sehool and at Home 
Plants and Animals in our Neighborhood 
Weather and Changing Seasons · 
Citizenship in Every Day Life 
Need for Rules and Regulations 
Ou~ Cultural Heritage through Observance 
of Special Holidays and Anniversaries 
Gr. 2 Neighborhood Activities and Relationships 
Services in Community, People, Places, 
Duties and Responsibilities as they 
Relate to 
Workers 
Building a Home 
Provision for Health and Safety 
Means of Communication 
How Goods are Transported 
Parks and Playgrounds 
Importance of'Work Done by Parents 
Seasonal Changes that Affect the Way 
People Live 
Gr. 3 The Expanding Community 
Our Local Community 
Communities of Texas and the Nation 
. which are Helpful to, Similar .to, 
or Different From our Loeal Community 
Types o.f Communi ties 
Types of Occupations . 
Interdependence of People Living in 
Different Communities for Transportation, 
Communication and Securing Food, Clothing 
and Shelter 
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WASHINGTON STATE COURSE OF STUDY 
Gr. l From Home to Neighborhood 
Home 
Sehool. 
Farm 
Pets 
Zoo Animals 
Gr. 2 Our Neighborhood 
Community Helpers 
Transportation 
·Communi cations 
Gr. 3 Our Community and ~ Histgry 
Food 
Shelter 
Pioneers 
Washington Ind~ans 
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WINNETKA' ILLINOIS 
Kdgn. Living Together in the Kindergarten 
Group Living Under an Adult 
Guidance that Results in·a.n Understanding 
of How People Live and Work Together 
Gr. l Living in Our ~~ School and Community 
Living in Our Home 
Family Members and their Responsibil-ity 
Our Houses, Food, Clothing, Family Health, 
Safety, Recreation and Fun 
Family Pets 
Organizations to which Family Members Belong 
Family Transportation and Travel 
Living in Our School 
Our Classroom and School Plant 
Appreciation of Persona and Facilities 
that Help Vs · 
Our ResponsiQility as School Members 
Living in Our Community 
· Stores, Policeman, Fireman 
The Post Office 
Transportation 
How the Farm Helps Us 
The Farmer 
What the Farm Grows a~d Produces 
Farm Animals and Their Young 
Gr. 2 The Community 
Ways of Working ~ogether 
Community Helpers and Services 
Supply of Foods and Services 
Village Government 
Recreational Facilities 
Ways of.Worship 
Winnetka as a Suburb 
Kinds of Communi ties 
Location of Communities 
Mountain, Lake, Desert 
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•' '· WINNETKA,- ILLINOIS (CONTINUED) 
Farmland 
The Farmer's Business 
Kinas o:r Farms 
Foods that Come From the Farm 
Soil Conservation 
Stoek·Breeding and Seed Production 
The American Indians 
·Tribes 
' ' 
American Indian of South West 
Our Responsibility to The Indian 
Gr. 3· Early Days in America; 
Pionee.rs Across the Land 
Pilgrims and Pioneers 
· Indians, Pilgrims, Thanksgiving 
Colonial Living 
Plymouth, Jamestown - Settlements 
Colonies 
Growth of Industry 
Pioneering Across the Land 
Westward Expansion 
Growth of a Region 
Indian Times 
Early White Settlers 
Winnetka Background 
Winnetka Then and Now 
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Typical grade areas of content. A careful exam1ni-
nation of the twenty grade outlines of content indicated 
that the typical program in primary grade social studies is; 
Kindergarten. 
Grade I 
G~ade II 
G:rade. III 
Living Together in the Sehool and 
at Home 
Home, School and Immediate Neighbor-
hood 
Neighborhood and Community 
Community Helpers 
Our Community Today and Long Ago 
Meeting Basic Needs 
The Expanding Oommuni~y 
This typical program was compared with the Burress1 
findings in 195l'Which indicated the most common program to 
be: · 
Grade I Home and School Life of the Child 
Grade II Community Helpers 
Grade III E~panding Community Life 
Ways of Meeting Basic Needs 
This comparison shows no significant change in the 
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1 Robert N. Burress~ "A Desirable Social Studies 
Curriculum For.the Middle Grades," (unpublished Doctor•s 
disser~ation, George Peabody College For Teachers, Nashville, 
19!51), p. 66 
--
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main emphasis; (namely, beginning with the immediate environ-
ment, expanding the horizon to include the community and an 
introduction to the wider community in the third grade). 
There has been a slight upgrading on each level, adding the 
study of the neighborhood to the first grade; extending the 
community interest in grade two beyond the community helpers's 
aspect; and introducing the study of the specific town or 
city in the third grade. 
Kindergarten wa·s included in the present study be-
cause ten of the twenty selected courses contain a kinder-
garten outline. This cannot be used as a point of comparison 
since the earlier study considered only grades one, two and 
three .. 
Unusual content patterns. In analyzing the content 
of courses of.study the divergent patterns as well as the 
typical pattern were noted. Two of the twenty selected 
courses were found to have unusual content patterns. 
The Winnetka program gives an introduction to 
colonial life and-westward movement in the third grade 
outline: 
Early Days in America 
Pioneers Across the Land 
Winnetka Then and Now 
The Missouri State course is called a Social Studies-
Science Course and recommends but does not insist that 
teachers use this integrated approach. 
Six courses ··not used in the detailed analysis have 
' 
been selected to use in this study because of their unusual 
content pa:ttern: 
The Rochester, New York course emphasizes the 
geographic aspect of social studies and presents a separate 
outline for map and globe skills, beginning with a readiness 
program in grades one and two. The following topics are 
common to each grade, but the emphasis is different: 
Location and Direction 
Natural and Cultural Features 
Time and Distance 
Springfield, Massachusetts includes map and globe 
skills as an integral part of its content and has cross 
indexed these skills with the activities related to the 
content on each grade level. It also includes current 
events as a definite topic in its graded o~tline and 
suggests ways to use current events. 
Chicago, Illinois has a preschool social studies 
curriculum as a guide for parents, entitled Experiences 
of Living and Learning with the following topics listed: 
Respecting Property 
Cooperating with Persons in Authority 
Achieving Civic Experience, Responsibility 
Complying with Regulations and Rules 
Showing Loyalty and Patriotism 
Knowing and Appreciating American History 
Paralleling the listing of experiences is a list of 
ways parents can provide setting and guidance for .the 
activities. 
Two courses constX.'Uoted in the last six years teach 
foreign. countries in third grade; 
. 1. Sanford, Maine [1955J 
Indiana, Mexico, Lapland, Switzerland, 
Bedouins-, China 
Units. on Our and Neighboring Communities 
Holidays 
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2. Chern Creek, Colorado C 1958J World Communi ties 
The primary grade outline for Cherry Creek is shown 
here because it differs to a greater extent in all grades 
than any of the courses analyzed: 
Kindergarten 
Family and School·Relationships 
Food, Clothing, Safety, Transportation, 
Communication, Recreation, Conservation 
e. 
Additional Learning Experiences 
Holidays 
Circus 
Grade I 
Metropolitan Community 
Location and Description 
Community Service 
Community Responsibility 
Grade II 
Types of Communities 
Early American Pioneer 
Mining Community 
Farming Community 
Fishing Community . 
Manufacturing Community 
Additional Learning Experience.·· 
Biographical Study 
· Grade III 
World Communities 
Primitive Culture 
Indians Today and Yesterday 
Children of the World 
Africa - Pygmies 
Asia - Nomads 
·Australia- Bushmen 
Europe - Laplanders 
South America - Indians 
North America - Eskimos 
In a bulletin sent to Ginn and Company, publishers, 
in l958,the state of California's tentative plan for 
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organizing the social studies listed third grade content 
as follows: 
Living Together in our Community and in 
other Communities of the World 
How We Transport Goods In and Out of Our 
Community 
How People Lived in a Primitive Community 
in Another Part of the World 
.How People Live in a Contrasting Modern 
Community 
This analysis of the content area including the 
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twenty ·grade outlines, the typical pattern and the·deviations, 
points out that the content in primary grade social studies 
. ' 
curricula is relatively consistent throughout the United 
States. H~wever, in some of the more recent courses there 
seems to be a slight disagreement ·in the third grade area. 
Scope. The twenty selected courses were examined 
horizontally· to find the scope or main theme upon which 
they were based •. Baltimore, Nebraska, Los Angeles County, 
Missouri, Philadelpbia, South· Carolina, and Winnetka gave 
definite s.tatements of scope. Two examples are given 
below; 
South· Carolina: Guide For The Teaching of Social Studies 
Scope Areas of Living 
• 
,.II. 
III. 
IV. 
v. 
Family Living 
Citizen~hip 
Produ.ction, ·Consumption, Conservation, 
and Distribution 
Communication and Transportation 
Recreation 
VI •. Moral, Spiritual and Aesthetic Development 
and Expression 
Philadelphia: Social Studies in ~ Elementary Schools 
Scop'e: 
I. Conserving Life and Health 
II. Utilizing Natural and Man-made Resources 
III. Producing, Distributing and Consuming 
Goods and Rendering Services 
IV. 
v. 
VI. 
VII. 
VIII. 
IX. 
Transporting Goods_ and People 
Communicating.Informa.tion, Ideas and 
Feelings 
Organizing and Governing Group Activities 
Providing and Participating in Recreation 
Providing an Education-
Satisfying Aesthetic and Spiritual Needs 
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Although the remaining thirteen courses do not specifi-
cally state the scope, examination showed that their main 
themes were consistent with the areas given iri the 
Philadelphia and South Carolina Guides. 
. 
' 
Current trends. As a. result of this investigation 
ttie following trends in primary grade social studies cur-
ricula seem to be significant: 
l. Cooperative effort of teachers, administrators, 
. supervisory staff and parents in constructing courses of 
study. 
2. Consideration of child growth characteristics 
and development. 
3. Use of needs and interests of children in 
planning the curriculum. 
4. An·emphasis on understandings to be developed. 
5. Statement of objectives in terms of social 
development. 
6. An emphasis on teacher and pupil evaluation. 
7. Teacher evaluation stated in terms of changed 
behavior. 
8. Organization of the curriculum into large, 
overarching themes with suggested units. 
9. Classification of scope on the basis of universal 
human needs rather than the subjects taught. 
10. lnclusion of an explanation of the unit method 
and sample units. 
11. Flexibility of sequence within the grade frame-
work. 
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12. A panoramic view.of scope and sequence of the 
entire grade school social studies program. 
' -
13. Inclusion o:f kindergarten in the primary grade 
·, 
planning. 
---.~ 
14. Emph~sis on"-'.ci t1zensh1p training through class 
and school activities. 
15. · Oonsidex-ation of -Safety, Health and Science as 
part of Social Living program .. 
16. Inclusion of Holidays and Festivals. 
17. Use of a variety of materials and meaningful 
activities to enrich the curricul~. 
18. Lists of resources in the community, audio-
visual aids, books; pamphlets, periodicals, free and in= 
expensive materials. 
19. An emphasis on globe and map skills beginning 
with a readiness program in kindergarten and grade one. 
20. Recommendation of the use of multiple texts 
rather than a basic text. 
21. A -change in the title of social studies programs 
from courses to guides. 
22. Placement of the study of the local town or 
city now and long ago in-third grade. 
23. Emphasis on conservation of human and natural 
resources. 
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24. Stress on the worth o:f .·the individual a.nd his 
contribution to the home, school, community a.nd town •. 
25. Reco~enda.tion that work on a social studies 
curriculum should be continuous .. · 
26. Inclusion o:f procedures -in construction o:f 
courses o:f studies·. (Kalamazoo, Michigan; Pittsburgh, 
Pennsyl va.nia, and San Bernardino County, Oali:fornia are 
good examples o:f this practice.) 
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CHAPTER. IV 
SUGGESTIONS FOR FURTHER .STUDY 
1.. A_study to see. i:f the typical primary social 
studies, as reported in this paper, meets the needs o:f 
the child in his ra~idly changing social and economic 
environment. 
2. A study to .be made on the basis of the :findings 
in this study to·suggest a desirable course of study in 
social studies in the.primary grades. 
3· A study to decide the desirability of having a 
social studies readiness progr~ in the kindergarten. 
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